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Introduction
SLA(SecondLanguageAcquisition)teachingapproachesaremoreeasilyapplicablewhen
instructorscanpinpointspecificissuesthatareplaguingstudents・learningandidentify
learningstrategiestohelpgeneratebetterproduction.InordertoteachSLAsuccessfuly,it
isnecessarytotakeintoaccounttheelementsthatmakeupSLA,asstatedbyRebecca
OxfordinCelce-Murcia(2001),multipledifferencesinlearningstrategiesattributetothe
students・learningability.Findingsfromneuroscience,havealsodemonstratedavarietyofthe
mostbasicdifferencesbetweenstudents.InRichardsetal.(2011),itisstatedthatbrain
research doneon studentwritersconfirmed thattherearemajordifferencesbetween
learnerswhoare・goodandbadwriters・;inwhichcase,theyusetheirbrainindifferent
ways(p.502).Theeducationalstancethatalstudentsaresmart,asstatedinSousaand
Tomlinson(2011),suggeststhatdifferencesinstudentsarenotduetoalevelofinteligence,
buttherearemanydifferenteventsthroughoutthelearningcycleofanSLA learnerthat
interfereintheeducationalprocess.Oneofthemostcompleteexamplesistocomparethe
learningstrategiesinwhichanadultinterpretsinformationandapproachesdifficulttasks;
thisconceptisradicalydifferentfrom thatofachildSLAlearner.Sincetherearesomany
variables,teachersneedtoadapttheirteachingapproachestogetthedesiredoutcomein
SLA (Byrnes& Fox,1998).Itistheteachers・jobtousemixed-approachesorlearning
approachesthatrequireamorebalancedamountofimplicitandexplicitlearningstrategies
inordertocatertoalargeramountofstudents.
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Abstract
Thissynthesishasbeencompiledfromthreetextbooksandtwoonlinearticles.Itfocuseson
TeachingEnglishasaSecondorForeignLanguageeditedandwrittenbyMarianneCelce-
Murcia,whichsuggests・TheCommunicativeTheory・ismosteffectiveforTESOL.Thisideology
iscounterbalancedbytwoothertexts,TheBookofLearningandForgettingbyFrankSmith,
whichencourages・TheClassicView・oflearningor・SocialLearning・,andPrinciplesof
LanguageLearningandTeachingbyDouglasBrown,whichisconcernedwith・TheCognitive
andConstructivist・viewoflearning.Thismanuscriptattemptstoexplainimplicitandexplicit
learningstrategies,theirrelationshiptoCelce-Murcia・s・NineTwentieth-CenturyApproaches
toLanguageTeaching・,andobjectivelygaugetheamountofimplicitandexplicitlearning
strategiesindifferentlearningapproaches.
Thesearchforanal-inclusiveteachingapproachforSLA isaheavilysought-after
entity,butthegoalofcreatingsuchatheoryisoftenviewedasunreachableintheeyesof
manyprofessionalsinthefield.RebeccaOxfordinCelce-Murcia(2001)articulatesthat,an
overalflawlessdesigncannotbeestablished,whenshestatedthatitisquitefoolishtothink
thatasingleL2methodologycouldpossiblyfitanentireclassfiledwithstudents:whohavea
rangeofstylisticandstrategicpreferences.However,giventhefactorsofstudents・・learning
strategies・;educatorscanmakeconnectionstotheir・preferences・anduseteachingapproaches
tosuitetheirneeds(p.359).Sincethisrationaleisamorecommon belieftoday,itis
importantforeducatorstobeknowledgeableofstudents・learningstrategies,therelationship
betweenimplicitandexplicitlearningandthemostbeneficialteachingapproaches.
Tothisendweaskourselves:
・Howhasimplicitandexplicitlearningbeenclassified?
・Whatareimplicitandexplicitlearningstrategies?
・Howareimplicitandexplicitstrategiesinterrelated?
・Whichteachingapproachesadvocateimplicitandexplicitlearningstrategies?
Background
Thedualism ofimplicitandexplicitlearninghasbeenatopicofgreatcontroversy
amongsttheoristsandhastypicalybeendividedintotwoseparatedomains,whichhave
beenclassifiedwithdifferentterminologiestodefinethedichotomies.Oneofthemajor
underliningcharacteristicsofateachingapproachisthelevelofimplicitnessorexplicitness
itexemplifies,thusinstructorsshouldalignteachingapproachesandlearningstrategiesto
aim atthecognitivestyleandlearningpreferencesoftheirstudents.Studentsmustbe
preparedfortheeducationaheadofthem,andinwhichcase,educatorsmustgetabetter
understandingofimplicitandexplicitlearningandtheteachingapproachesthatemploy
them.Withsomanywaystodefineimplicitandexplicitlearning,itisconfusinghow to
makecleardistinctions;however,implicitandexplicitlearninghavebeenembodiedinsuch
dichotomiesas:Smith・s(1998)classicandofficialeducation,Brown・s(2006)consciousand
unconsciouslearning,Brown・s(2006)focalandperipheralattention,andtheirrelationto
Bialystok・s(1978)・ModelofSecondLanguageLearning・.
ClassicandOfficialEducationDichotomy
Smith(1998),inTheBookofLearningandForgetting,describeslearningas・twovisions・of
thoughtandexplainsthedifferentamountsofawarenessthatpeoplehaveinaneducational
atmosphere(p.5).Hecoinedtheterms,theclassicviewandtheofficialtheorytoexplainthe
processofeducation.Theclassicviewoflearningisconsideredtobemoreimplicitinnature,
andasdescribedbySmith(1998),constituteslife-longlearningformorecomplexeducational
tasks.In theclassicalview,hestatesthatstudents・learning happenseffortlessly and
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throughsocialinteractions.AccordingtoSmith(1998),officiallearningisexplicitlearning,
recognizingthatforstudentstobecomeawareoftheirknowledge,itrequireshardwork,
andstudentshavetomemorizefactsfortesting.Thistypeofexplicitlearningisubiquitous
withintheeducationsystemtoday.However,hebelievesthattestinginhibitsprogressanditis
unpremeditatedandfurtheradvocatesthatmostoflearninginlifehappensunconsciously
whileinteractingwithothers;thusweshouldstrivetousemoreimplicitteachingapproachesin
theclassroom (Smith,1998).
ConsciousandUnconsciousLearningDichotomy
Brown (2006)describesimplicitlearning as,absorbing knowledgewithoutconscious
effort;ornothaving・awarenessofwhathasbeenlearned・(p.292).Inretrospect,Brown
(2006)explainsthatexplicitlearningusesawarenesstointentionalyprocessinformation.In
essence,thesetermsareseenastwodifferentrealmsdistinguishedonlybytheirpsychological
state.AlthoughthesetheoriescoincidewithSmith・s(1998)observations,Brown(2006)believes
thatbothtypesoflearningincluded・focusingoncertainstimuli・(p.292).Thedifference
being,explicitlearnersareincontroloftheirfocusandareconsciouslytryingtolearnthe
topicathand,whereasimplicitlearnersareovertakenbythestimulusandlearnthrough
experiencingthesituation.Alongthesamelines,Krashendefinesimplicitlearningasan
unconsciousacquisition,whilestatingthatexplicitlearningisconsciouslearning(ascitedin
Finkbeiner,1998).Krashentheorizesthatconsciouslearningcanonlybeusedasa・monitor・
andthatallanguageacquisitioncomesfrom implicitlyprocessingtheinformation(Brown,
2006,p.294).Controversialy,manyothertheoristsstatethattherearedifferentlevelsof
consciousnessandunconsciousnessrequiredfordifferentlanguageacquisitiontasks,and
theseprocesseshavenotbeen completely defined (Brown,2006).Whatweknow from
researchisthatthemostcomplexlearninghappenswhenweareunconsciousoftheprocess
athand(Finkbeiner,1998)andthoughconsciousandunconsciouslearningcanbeslippery
terms(Brown,2006),wecansimplyviewthem asdifferencesinfocalattentiononstimuli.
FocalandPeripheralAttentionDichotomy
Focalandperipheralattentionwasanotherattemptofdescribinghow implicitand
explicitlearning wereinterrelated.Previously in SLA,focalattention and peripheral
attention,comparedwithexplicitandimplicitlearning,wereseenasbeingsynonymous.
However,Brown(2006)warnsaboutsomeofthe・pitfals・whenmakingoversimplifications,
ashestatesitisveryimportanttonotethatinvirtualyeveryactofperformingsomething,
・focalandperipheralattention actualy occursimultaneously・(p.301).In McLaughlin・s
Model(1978)heagreeswithBrown・s(2006)rationale.(Table1.1)Whenwelearn,wecannot
distinguish between implicitnessand explicitness,becausethey vary depending on the
contextofthelearningsituation.Furthermore,implicitandexplicitlearninghappenatthe
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sametimeduetothenatureoflanguageacquisition.Theideathatthereisa・monitor・or
・consciousmind・thatcanonlymakeadjustmentsorprocessexplicitinformationseems
merelytheoretical(Brown,2006,p.294).Thus,inthiscase,Krashen・sdistinctionsbetween
learningandacquisitionhavebeenseenasempiricalyunverifiable.Itismorewidelyaccepted
thatimplicitandexplicitlearningareoverlappingentitiesascanbeseeninTable1.1.
TheModelofInteractingKnowledge
Inacognitiveattempttounifyimplicitandexplicitlearning,Bialystok(1978)createda
modelexplaininghow explicitandimplicitlearningcoincide(Fig.1).InBialystok・s(1978)
model,implicitandexplicitlearningstrategiescanbeseenasinterconnectedentitiesthatare
concurrently happening in unison.According to Bialystok (1978),implicitand explicit
learningstrategiesoperateinunisontoprocessknowledge.Throughrepetition,language
canmovefrom beingexplicitlyanalyzedtostructuresthatareeasilyaccessed,butitwil
nevertrulybeinternalizedlikeimplicitknowledge.However,Bialystok(1978)admitsthat
evenexplicitknowledgeisslowlyconvertedintoimplicitknowledgeaswemakenewcognitive
associationsandinternalizetheinformation.OneofthecentralthemesofBialystok・s(1978)
theorystatesthatwemustfirstacquireknowledgebeforewecanpossessit.Furthermore,
thoughtherearemanyviewsofhowweacquirelanguageknowledge,thelearningstrategies
designedforinputandintakearequintessentialintheactofSLA.Andso,understanding
theteachingapproacheswhichutilizelearningstrategiescandefineatwhatlevelstudents
areengagedinimplicitorexplicitlearning.
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Table1.1:PracticalApplicationsofMcLaughlin・sAttention-ProcessingModel
(Adaptedfrom Brown,2006,p.302)
Attention Controled:new skilcapacitylimited
Automatic:wel-trainedpracticedskil
capacityisrelativelyunlimited
A.・Grammaticalexplanationofaspecific
point
・Worddefinition
・Copyawrittenmodel
・Thefirststagesof・memorizing・adialog
・Prefabricatedpatterns
・Variousdiscrete-pointexercises
B.・Keepinganeyeoutforsomething
・AdvancedL2learnerfocuseson
modals,clauseformation,etc.
・Monitoringoneselfwhiletalkingor
writing
・Scanning
・Editing,peer-editing
C.・Simplegreetings
・Thelaterstagesof・memorizing・adialog
・TPR/NaturalApproach
・NewL2learnersuccessfulycompletesa
briefconversation
D.・Open-endedgroupwork
・Rapidreading,skimming
・Freewriting
・Normalconversationalexchangesof
somelength
LearningStrategiesandTeachingApproaches
Researchregardingthecombinationandplausibilityofimplicitandexplicitlearning
strategieshasopenedthedoorformoreradicalinterpretationsofSLAteachingapproaches.
Theseteachingapproachesaluseimplicitandexplicitlearningstrategiestodrivetheir
learningtheoriestosomeextent,buteachseem toexploitdifferentamountsofimplicitand
explicitlearning(Brown,2006).ThesedifferentvariationscanbeseeninTable1.2,which
summarizestheimplicitandexplicitlearningstrategiesassociatedwithCelce-Murcia・s(2001)
・NineTwentieth-CenturyApproachestoLanguageTeaching・(p.5-9)accordingtothesocial,
physiologicalandcognitiveviewsdefinedearlierinTable1.1andFig.1.
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Fig.1:ModelofInteractingKnowledge(Bialystok,1978,p.71)
(OriginalTitle:ModelofSecondLanguageLearning)
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Table1.2:Implicitvs.ExplicitStrategies(Adaptedfrom Celce-Murcia,2001,p.5-9)
Teaching
Approaches
ImplicitLearningStrategies ExplicitLearningStrategies
Thereislittleto no implicitlearning.
Studentsreadtextandinferthemeaning
ofnewwords.Rapidreadingandskimming
promotesperipheralattention.
Thereisahighamountofexplicitlearning.
Vocabularyiscontroledanditistaught
based on frequency and usefulness for
reading.Grammarisalsolimitedandonly
taughtforreadingcomprehension.
There is a smal amount of implicit
learning.Studentsreadtextandinferthe
meaningofsomenewwords.
Thereisahighamountofexplicitlearning.
Students・attentionisfocusedonparsing
grammarandreadingdifficultpassages.
Theyarelearningintheirnativelanguage
andusegrammarconceptstotranslate.
Thereislittletonosocialinteractionor
speech.
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Teaching
Approaches
ImplicitLearningStrategies ExplicitLearningStrategies
There is a smal amount of implicit
learning.A lotofthelearning isdone
oraly and the grammaticalforms are
practicedlater.Thisalowsthestudents
tomakesomeoftheirowninferencesabout
languageinnewanddifferentsituations.
Thereisahighamountofexplicitlearning.
Grammarlearningishighlycontroledand
ispresentedtothelearnersinanatural
order.Mostofthespeaking isgeared
towardthetargetlanguage,sothestudents
havetoconsciouslydevelopandmanipulate
thephrases.
Thereisan averageamountofimplicit
learning.Dialogsandrole-playsareoften
usedtogetstudentstointeractsocialy.
Grammarrulesarelearnedincidentalyin
conversation.
Thereisquiteahighamountofexplicit
learning.Mimicryandmemorizationisseen
asawaytobuildcorrecthabits.Corrections
arecommon andemphasisisplacedon
proper pronunciation from the start.
Learningactivitiesarehighlycontroled.
Thereisan averageamountofimplicit
learning.Teachermovestoafacilitation
role,letting the students communicate
abouttopicsthataremeaningfultothem.
Peerinteractionishighlypromoted.
Thereisan averageamountofexplicit
learning.Students・consciousmindworks
on self-realization and thematerialsat
hand.
Thereisan averageamountofimplicit
learning.Priority isgiven to speaking
and listening.Rules of language and
pronunciationcanbelearnedinductively,
leavingmuchofthesecond-languagetobe
learnedimplicitly.Learnershaveachance
tomaketheirownconnections.
Thereisan averageamountofexplicit
learning.Vocabularyisinstructedtothe
studentsandhighstressisplacedonrule
acquisition.Grammarisusualy taught
deductively.
Thereisahighamountofimplicitlearning.
Most of the Communicative Learning
theory isbasedon reflecting real-world
environmentsanddifferentsocialcontexts.
Thisenablesstudentstoinadvertentlylearn
socialfunctions.Studentstrytocooperate
andproducelanguage.Studentscomewith
differentskilsets,sotheycanlearnnew
grammarand wordsimplicitly through
conversation.
Thereisan averageamountofexplicit
learning.Thetargetlanguageand the
environmentusedarecontroledwiththe
language.Itinvolvesothertaskssuchas;
reading,speaking,listening,andwriting.
Thisrequiresintentiononthestudentto
comprehendthematerial.Errorcorrection
isoftengiven,butisnotaprimaryconcern.
Thereisahighamountofimplicitlearning.
Thereisno useofthemothertongue
permitted; grammar and culture are
learnedinductivelythroughreadingtexts
andconversations.
Thereisasmalamountofexplicitlearning.
Some repetition is required to learn
vocabulary and phrases. Actions and
picturesareusedtomakethesignificance
ofnewwordsunderstandable.
Thereisahighamountofimplicitlearning.
Studentsarenotforcedtofocusonrule
learningormemorization.Learnerslisten
tomeaningfulspeech;theydevelopspeaking
skilsspontaneously and subconsciously.
Learnersonlyspeakwhentheyareready
andnoerrorcorrectionshouldbegiven.
There is little to no explicitlearning.
Somerulelearning istaught,butitis
seen as unhelpful.Learners are given
listeningtasks,justabovetheirlevelof
comprehension, so they may have to
deductivelyanalyzetasks.
Discussion
Ononeendofthespectrum,asstatedbyBrown(2006),sometheoristswouldattestthat
languageshouldneverbetaughtexplicitly,whileotherswouldencourageaheavilyimplicit
method oflanguageeducation.Many SLA researchershaveattempted to explain and
rationalizethepositiveand negativeeffectsofimplicitand explicitlearning,butthe
complexitiesembodiedinSLA haveproventoodifficulttomakegeneralizations(Brown,
2006).Themostimportantaspectisbeinginformedaboutteachingapproachesandthe
varyingrangesofimplicitandexplicitlearningstrategiesdrivingthem.Itisprevalentthat
implicitandexplicitprocessesareusedatthesametime,ascanbeseeninFig.1(Bialystok,
1978).LookingatFig.2,wecanseearepresentationoftheteachingapproaches,discussed
earlierinTable1.2,andhow theyarerelatedtoimplicitandexplicitlearningstrategies.
Fig.2showsthatsometeachingapproachesrepresentimplicitandexplicitlearningstrategiesat
moreextremelevels.RebeccaOxfordstates,however,inSLA itwouldbebettertomove
towardsa・broadinstructionalapproach・andtooffermorebalancedteachingapproaches
with equaldistributions(Celce-Murcia,2001,p.365).Thus,Audio-Linguistic,Affective-
Humanistic,CognitiveandCommunicativeApproachesofferthemostrangeofflexibilityfor
learningstrategies.
LearningstrategiesareapredispositionthatcanfacilitateorinhibitSLA educationin
termsofcommunication,andwilingnesstotakerisksin participation.Also,learning
strategiesareasetofskilsthatstudentsusetotacklelanguagetasks(Celce-Murcia,2001).
AsRebeccaOxfordstates,aspectssuchasindividualisticandcolectivistic・manifestations・
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Fig.2:VisualExplanationofImplicitvs.ExplicitLearningStrategies
instudentsshouldalsobetakenintoaccountwhenexpectingcertaintypesofinteractionin
class(Brown,2006,p.202).Wecannotfitalstudentsintothesamebox,astheirlearning
strategiesmayrangegiventheirsocioculturalidentity,ageandanumberofotherfactors.
Theselearningstrategiescanalso・helpdeterminehowstudentslearnasecondlanguage・
(Celce-Murcia,2001,p.359),soitisvitalthatteachershaveanoverviewofstudents・abilities.
Educatorshavetwodifferentoptionsin ordertocatertotheirstudents・learning
strategies;eithertestthestudents・learningstrategiesatthebeginningoftheyearorteach
new learning strategiesin theclassroom. Teacherscan assesstheirstudents・learning
strategiesatthebeginning ofthesemesterusingtheStrategyInventoryforLanguage
Learning1(SILL),whichcanbefoundinRebeccaOxford・s(1990)Appendix(Celce-Murcia,
2001).Aftergivingthe50-questionSILL test,studentscanestimatetheirownlearning
strategiesusingtheSILLRubric2.Educatorscanthenusethemeanofthestudents・learning
strategiesandapplythecorrectteachingapproachesormethodstoensurethebestoutcomeof
acourse.RebeccaOxfordalsoadvocatesinstructorsassessthemselvesastobeknowledgeable
abouttheir・possiblebiases・(Celce-Murcia,2001,p.365).Secondly,educatorscanusethese
resultstoseewhichlearningstrategiesthestudentsarelacking,asRebeccaOxford(1990)
found,studentswhoweremoreawareoftheirlearningstrategiesandadaptedadditional
skils,didbetteroveralintheirlanguagelearning(Celce-Murcia,2001).Shealsostatesthat
acquiringnew learningstrategiescanoftenbeachievedby・demonstratingwhenagiven
strategymightbeuseful・(Celce-Murcia,2001,p.363).Additionaly,instructorscantryto
getstudentstotransferstrategiesintootherskils,suchasusingpre-readinginpre-listening
deduction(Celce-Murcia,2001).Teachingstudentshow tousetheirlearningstrategiesina
systematicwaygivesthem moreadvantagesforlanguageacquisitionandmoreflexibilityin
theirlearninghabits.
Conclusion
Whilemanyinstructorsarecompletelyawareofwhataschooldoes,whatteaching
means,andhow tocreatewhatmightappeartobealessonplan;aloftheseaspectsare
meaninglessifthateducatortakesawaylearningopportunitiesfrom hisorherstudents.If
wearerequiringstudentstolearnasecondlanguage,theteachershouldberequiredto
know whatthecomponentsoftheteachingapproachesare.Graham CrookesandCraig
Chaudron would havealso agreed with thispoint,asthey advocate,・・out-of-class・
knowledgeoflanguageteachinginareassuchasneedsanalysis,curriculum design,lesson
planning・promotesuccessfulSLA teaching(Celce-Murcia,2001,p.29).Teachingapproaches
thatsupporttheproperamountofimplicitandexplicitlearningstrategiesareanimportant
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1 http:/richarddpetty.files.wordpress.com/2010/03/sil-english.pdf
2 http:/richarddpetty.files.wordpress.com/2010/03/sil-answer-sheet-english.doc
aspecttotheculminationoflearningthatstudentsundergothroughouttheireducational
careers.CraftingthecorrectamountofimplicitandexplicitlearningforSLA learners
shouldbeaddressedinanobjectivemannerandtheidealbalancereliesontheresultsfrom
theirSILLtest.
Studentsinterpretinformationandapproachdifficulttasksinfundamentalydistinctive
ways.Theapplication,combinationanduseofdifferentteachingapproaches(Fig.2)havea
numberofpossibilities,andthecentralquestionaroundwhichconditionsarebestsuitedfor
certainteachingapproachesismuchdeeperthanonewouldimagine(Brown,2006).Thereisno
simplesolutionorcardboardcutoutthatfitstheneedsofeverystudent,andsoineither
caseweshouldtrytoidentifythecommontrendsinwhichourstudentsgeneralyattain
knowledgeinstead,asthesedifferentlearningstrategiesgovernhow studentswilprocess
informationandhowsuccessfultheywilbeinourcourses.
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